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Introduction 
The ACT Minister for Education has nominated equity as a key issue in the 
Future of Education conversation. ACTCOSS agrees that equity needs to be a 
key part of a long term strategy for education in the ACT. We have had an 
advocacy focus on equity in education and ACT schools for several years, 
working in conjunction with the Youth Coalition of the ACT. As the OECD 
states:  

the highest performing education systems are those that combine equity 
with quality. They give all children opportunities for a good quality 
education.1 

Data suggests a strong social gradient in educational outcomes in the ACT, 
despite high average educational outcomes. In particular, the ACT has the 
highest in-school variation linked to student socioeconomic status of any 
Australian jurisdiction – basically, within schools across the ACT, students are 
performing very differently based on their SES background. 2, 3  

Low socioeconomic status is one risk factor for low educational outcomes or 
disengaging from school. Other at risk groups include children and young 
people in Out of Home Care, Aboriginal and/or Torres Strait Islander peoples, 
culturally and linguistically diverse people, those living with disability and people 
affected by mental health issues. 

While schools play an important role in identifying and supporting young people 
who are at risk of not attaining an education, research finds that the not-for-
profit community sector also has an important role.4, 5, 6 

Many schools in the ACT currently access expertise and tap into resources 
provided in the community services sector. ACTCOSS however believes this 
expertise is underutilised but also demand for community sector resources is 
beyond the capacity of services to deliver in a timely way. An eight month 
waiting time for access to services is equivalent to the loss of a year of 
schooling. 

An increased level of partnership and well targeted investment across 
community services by education funders and administrators has the potential 

                                            
1  OECD, Equity and Quality in Education: supporting Disadvantaged Students and Schools, OECD 

Publishing, 2012, <https://www.oecd.org/education/school/50293148.pdf>.  
2  N Biddle & B Edwards, The Characteristics and Potential Effects of the Schools that Indigenous 

Australians Attend, Centre for Aboriginal Economic Policy Research, ANU, 2017. 
3  ACTCOSS & Youth Coalition of the ACT, Issues Paper: Educational Equity in the ACT, July 2015. 
4  M Somerville, Aboriginal Parent Engagement, in C Woodrow, M Somerville, L Naidoo & K 

Power, Researching Parent Engagement: a qualitative field study, Centre for Educational Research, 
Western Sydney University, Penrith, 2016, 
<https://www.westernsydney.edu.au/cer/research/research_reports>.  

5  D Anderson-Butcher, et. al., Emergent Evidence in Support of a Community Collaboration Model for 
School improvement, Children & Schools, 2010, 
<https://www.researchgate.net/publication/259342273_Emergent_Evidence_in_Support_of_a_Commu
nity_Collaboration_Model_for_School_Improvement>. 

6  J Oakes, A Maier & J Daniel, Community Schools: An Evidence-Based Strategy for Equitable School 
Improvement, Learning Policy Institute, Palo Alto, 2017, 
<https://learningpolicyinstitute.org/product/community-schools-equitable-improvement-brief>.  

https://www.oecd.org/education/school/50293148.pdf
https://www.aracy.org.au/publications-resources/area?command=record&id=238
https://www.westernsydney.edu.au/cer/research/research_reports
https://www.researchgate.net/publication/259342273_Emergent_Evidence_in_Support_of_a_Community_Collaboration_Model_for_School_Improvement
https://www.researchgate.net/publication/259342273_Emergent_Evidence_in_Support_of_a_Community_Collaboration_Model_for_School_Improvement
https://learningpolicyinstitute.org/product/community-schools-equitable-improvement-brief
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to ensure better identification and support of disadvantaged students to 
succeed at school in the ACT.  

This paper considers:  

• The role of school-community partnerships in supporting disadvantaged 
students  

• Some examples of school-community partnerships in the ACT 

• Analysis of barriers to school-community partnerships in the ACT  

• Discussion of some cohorts who could benefit from better resourced and 
more consistent approach to school-community partnerships 

• Future directions and recommendations to facilitate more school-
community partnerships in the ACT.  

Role of school-community partnerships  
Research supports the role of community-school partnerships in supporting 
educational attainment of students.  

A new review of research studies and program evaluations has found strong 
evidence that community schools contribute to school improvement. Community 
schools are schools that partner with community agencies to provide an 
integrated focus on academics, health and social services, and youth and 
community development. In communities where larger societal and economic 
factors disadvantage children, community schools provide advantages enjoyed 
by students in more advantaged areas.7  

Parental engagement is a key part of ensuring children’s learning and 
wellbeing. Research on parent engagement in low socioeconomic communities 
undertaken by the Centre for Educational Research at Western Sydney 
University concludes that drawing on the support of community organisations 
could help schools find a clearer path to enhancing parent engagement:  

…research has shown…that community-based organisations have had a 
positive impact in schools. By helping families address basic needs and 
supporting positive relationships between schools and communities, these 
organisations can work to take the pressure off schools and help families 
look beyond survival.8  

Furthermore:  

Community-based organisations, when successful, can build a bridge 
between schools and their families, thereby enhancing family-school 
partnerships. They can also work to address the basic needs of ‘at-risk’ 

                                            
7  ibid. 
8  M Somerville, in C Woodrow, M Somerville, L Naidoo & K Power, 2016, op. cit. 
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children by connecting families to resources and programs, therefore taking 
the pressure off schools.9  

In the ACT, child, youth and family services have skills, knowledge and 
expertise to provide support to schools by working with students to support their 
educational engagement and working with families to address barriers to 
engagement. These community services often already have relationships with 
young people and their families who are disengaged or at risk of disengaging 
from education. Aboriginal and Torres Strait Islander community controlled 
organisations similarly have established connections with families. Investment 
in building the capacity of these organisations to work collaboratively with 
schools is necessary to improve educational outcomes. 

Examples of school-community partnerships in 
the ACT  
There are a number of different ways that community organisations can work 
with schools. Research undertaken at the University of Western Sydney found 
that:  

Community organisations consulted in the research presented different 
models of working across sites and schools, but the key elements involved 
supporting families and children to succeed in the school environment. 
They often resulted in dedicated spaces in the school for families, 
better developed transition programs from pre-school or primary 
school, and supportive social networks amongst parents.10 

Some examples of partnerships between community services and schools in 
the ACT are outlined at <https://educationequity.com.au/stories/>. These 
include case work and group work to support educational attainment of 
disadvantaged students. Examples include:  

• The Wrap Around program funded by Woden Community Service (WCS), 
which sought to engage young people aged 8-25 years in education, 
training or employment, with a special focus on early intervention for 
young people aged 8-11yrs. Wrap Around supported young people 
through group work and case management, to successfully transition to 
high school, build resilience and self-esteem, set educational and 
employment goals, and re-engage with school. Wrap Around school 
groups were designed in consultation with schools to meet the specific 
needs that have been identified in their students. WCS has not continued 
the program due to lack of funding.  

• The YWCA Clubhouse, where young people can work with adult mentors 
to develop new skills, explore their own ideas, and build confidence in 
themselves through the use of technology. The Clubhouse has worked 
with a number of different schools, from primary right through to college, 

                                            
9  ibid. 
10  ibid. 

https://educationequity.com.au/stories/
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and their relationship with each school varies. For example, the Clubhouse 
is co-located with Richardson Primary School, which means their students 
and staff members regularly engage with Clubhouse activities. The 
Clubhouse also holds regular drop in sessions to engage students in 
Science, Technology, Engineering and Mathematics (STEM) activities in 
all of their partner schools, as well as short courses and programs in some 
schools. An important aspect of this work is the support for digital inclusion 
of disadvantaged students. This program is funded by philanthropic 
sources. 

Other examples include:  

• Flexible learning programs for disengaged high school students including 
homeless students  

• Youth drop in centres using school facilities after school with access to 
sport and recreation activities, youth workers, information and referral 

• Mental health education workshops for students and teachers at schools 

• Homework support programs for refugee students  

• Specialist trauma counselling services and group work to assist building of 
social skills.  

Issues and barriers to school-community 
partnerships  
Community services in the ACT want to work more closely with the Education 
Directorate, schools and teachers to help improve educational outcomes for 
disadvantaged young people, but identify a number of constraints.  

Resources 
The critical issue for community services is capacity. Services are not able to 
meet demand for programs in schools, such as training of teachers about 
trauma and have long waiting lists for children’s counselling. There is also 
unmet demand for flexible learning options outside of the school environment. 

Some of the partnerships discussed above were self-funded by organisations 
on a trial basis in response to an identified need, but are not sustainable long 
term without support from education funders and administrators. 

An investment in community services to facilitate more engagement with 
students and families at risk within schools would help support educational 
attainment of disadvantaged students. Funding needs to be provided from the 
Education portfolio to support community based programs for disadvantaged 
students. 
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Lack of a framework for school-community partnerships 
Community services in the ACT find that there are inconsistent appetites for and 
approaches to schools engaging with external organisations. Some schools do 
not currently make full use of what the community sector has to offer (eg 
expertise on cultural competence training, and assistance in navigating the 
social service system outside of education). 

Existing school-community partnerships are often ad hoc and based on 
individual relationships, which can lead to fragility of the partnerships. Autonomy 
of school budgets and partnerships does lead to opportunities for schools to 
develop good relationships with community organisations tailored to the needs 
of their students. However, a more systematic program of schools engaging 
with community services would enable more disadvantaged and at risk students 
to be supported in attaining positive education outcomes. A resource that brings 
together information on current good practice and gaps in access to essential 
services would be useful. 

Research has found that community organisations identified a number of 
barriers to their involvement with schools including: 

the perception by schools that they are relinquishing power, the lack of 
engagement organisations have with the educational team, and the 
privileging of curriculum and assessment over engagement and 
wellbeing.11  

Community organisations in the ACT identify similar barriers.  

Context of high averages and school autonomy 
While we have high average educational outcomes in the ACT, there are 
pockets of disadvantage that don’t show up in average data across larger 
areas.12 The thin spread of disadvantaged students across schools means that 
there are relatively low numbers of disadvantaged students in every school. 
Additional support needs of these students may not be immediately obvious, 
and are difficult to resource because of a lack of economy of scale. This 
applies, for example, to low socioeconomic students, Aboriginal and Torres 
Strait Islanders and those from a culturally and linguistically diverse 
background. In the context of school autonomy, strong central framework of 
leadership is needed to support individual schools to establish community 
partnerships.  

                                            
11  ibid. 
12  R Tanton, R Miranti & Y Vidyattama, Hidden disadvantage in the ACT: Report for ACT Anti-poverty 

Week, NATSEM, University of Canberra, October 2017.  
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Examples of how increased levels of school-
community partnership could benefit 
disadvantaged students 
Groups of students at risk of disengagement from school or low attainment are 
listed in the introduction to this paper. This section provides a couple of 
examples and considers in more detail how community services could partner 
with schools to better support these students to succeed in school. 

Students with low attainment or disengaging from school 
While the factors relating to low attainment and disengagement are complex 
and interconnected, when provided with adequate learning, wellbeing and 
practical support, young people can flourish. Out-of-school, community-based 
education spaces play a vital role in supporting vulnerable young people to stay 
in school.  

A lack of resources and flexible learning options within the ACT education 
system means that many schools do not have the capacity to support students 
experiencing disadvantage to stay in school. These difficulties are compounded 
by the withdrawal of the Youth Connections program and the widening 
inequalities that exist within many ACT schools. 

While in-school education is of the utmost importance, we know that many at-
risk young people are alienated by traditional learning approaches. School-
based education may also exclude young people already disengaged from 
education or dealing with difficulties such as bullying at school. Therefore, it is 
critical that programs provide a holistic approach, are offered both inside and 
outside the school system, and work in partnership with community services 
beyond the school setting. 

While schools struggle to support students who are disadvantaged and/or at-
risk of disengagement, the lack of adequately resourced youth and community 
support services are having profound consequences for those who drop out of 
education. Almost half of all early school leavers find themselves on the 
margins of the labour force, either in part-time or casual jobs or out of work 
altogether. Some will face ongoing unemployment and will be more likely to 
suffer poorer health, be socially isolated, or even find themselves in trouble with 
the criminal justice system. This will adversely impact on their capacity to fully 
participate in society. 

The quantum of this problem is difficult to define. Research has found that there 
were 14,980 people aged 15 and over who did not complete year 10 and are no 
longer at school representing 5 per cent of the population in the ACT.13 

                                            
13  ibid. 
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Young people and mental health  
Partnerships with services outside of schools help schools to work well with 
students with a history of trauma. Services can train teachers and other staff in 
trauma informed practice, and work with students in groups and individually. 
Therapeutic, community-based counselling services play a vital role in 
supporting vulnerable young people in our community. 

Many young people in the ACT are unable to access timely mental health 
services. According to a report released by the Youth Coalition of the ACT in 
2015, young people in the ACT identify a range of barriers including “cost, 
limited transport options, stigma, discrimination, confidentiality concerns and 
long waiting times”. 

For example, YWCA Canberra’s Circles of Support (COS) program provides 
counselling and therapeutic services to 8-15 year olds and their families. This 
service has been stretched to capacity for the past three years, with a current 
waiting list time of eight months. 

A recent snapshot of people accessing this service showed that all but one 
person out of 25 experienced at least one form of family violence. Common 
issues experienced by young people in the COS program are disengagement 
from school, violence in the family home, self-harm and suicidality, depression, 
anxiety and other mental health issues and disability. 

The needs of many children and young people are complex and need to be 
addressed within the context of the family. School-based initiatives may also 
exclude young people already disengaged from education or dealing with 
difficulties such as bullying at school. It is critical that community services are 
resourced to work inside and outside of school settings using a holistic 
response to needs. 

In the ‘A Step up for our Kids’ Out of Home Care Strategy 2015 – 2020, the 
ACT Government focuses on the need for a ‘trauma-informed’ Out-of-Home 
Care response for children who have experienced abuse or neglect. A 
relationship-based, trauma-informed approach is also required for secondary 
counselling services working with children and young people who are not in the 
Out of Home Care system. However, the lack of sufficient funding means that 
the needs of many of these vulnerable children and young people remain 
unmet. 

Despite the ACT Government’s recent investment in early intervention for 
children with mental disorders, the demand for therapeutic counselling services 
remains unmet, and the capacity of these services to work across agencies and 
sectors is constrained both by limited resourcing, tightly targeted eligibility and 
siloed service systems and funding streams. 

Aboriginal and Torres Strait Islander students  
The Centre for Aboriginal Economic Policy Research analysed NAPLAN data 
and found that student academic achievement is improving at a slower rate in 
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the ACT compared to most other States. It states that “…in particular, that the 
Australian Capital Territory, the Northern Territory and New South Wales are 
doing relatively poorly for the Indigenous population”.14 

Aboriginal and Torres Strait Islander students are a small proportion of students 
in most schools, so their educational outcomes and any particular needs may 
be easily overlooked.  

An increased investment in building the capacity of community based Aboriginal 
and Torres Strait Islander services, who have established connections with 
families, to work collaboratively with schools and other community services 
would improve educational outcomes for young people.  

Local programs such as Solid Sista's and Brotha's Aboriginal program which 
aims to develop strong leaders among young Aboriginal people, report success 
with students completing year 12.15 The social health team at Winnunga 
Nimmityjah Aboriginal Health Service, Tjillari Justice Aboriginal Corporation and 
the Gugan Gulwan Aboriginal Youth Corporation work with students and 
families on issues relevant to student education attainment barriers and 
enablers. These types of services need resourcing from the Education portfolio 
if they are to be made available across all school settings.  

Funding provided for improving Aboriginal and/or Torres Strait Islander 
student’s education should be spent on engaging Aboriginal and/or Torres Strait 
Islander community controlled organisations to lead education attainment 
improvement strategies for students. Student Resource Allocation (SRA) 
funding should be used to fund student learning assistance and extension, 
family engagement and support. SRA funding should not be used to fund 
general cultural awareness and celebration activities, nor should it be used to 
provide education and training to staff – these costs are core business of any 
inclusive education setting.  

Refugee Students 
Companion House Assisting Survivors of Torture and Trauma works with 
refugee students in schools. Regular surveys of schools by Companion House 
find that teachers highly value Companion House’s work. Despite an increased 
focus on professional development with teachers on trauma issues over the last 
five years, Companion House is unable to meet the demand for short duration 
sessions with practical tips sessions for teachers on working with refugee 
students. Referrals of children for trauma counselling are greater than 
Companion House’s capacity and there is a substantial waiting list of children 
referred by ACT schools. Companion House staff also often play a role in 
helping schools connect with families. This work in ACT schools supporting 
educational attainment of refugee background students should be adequately 
supported by the Education Directorate. 

                                            
14  N Biddle & B Edwards, 2017, op. cit.  
15 Solid Sista’s and Brotha’s Aboriginal Program, About Solids, n.d., <http://www.solids.org.au/about/>. 

http://www.solids.org.au/about/
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Companion House works closely with refugee students and families across the 
ACT and identifies need for systemic changes such as:  

• Dedicated resourcing to support students from refugee backgrounds with 
trauma and cultural needs, as assessment of need still tends to focus on 
disability or mental health diagnosis 

• Educational support based on identified need 

• A strategy for schools to build partnerships and communication with 
families and communities from refugee backgrounds, including regular use 
of interpreters. Communication between school and home is often minimal 
and schools very rarely use interpreters with parents or caregivers and 
only sometimes have developed strategies to foster inclusion of refugee 
background parents and caregivers in school life 

• Opportunities for understanding and addressing racism and discrimination 
within school systems. 

Digital inclusion 
Community services identify that partnerships with community based 
organisations around digital inclusion as an appropriate mechanism for reaching 
disadvantaged young people. The YWCA science, technology, engineering, 
arts and mathematics (STEAM) programs are a good example of successful 
programs in this area.16 Increased use of digital devices and wifi available in 
schools to support students and families with homework will improve digital 
inclusion for students who face cost barriers. 

Future directions to consider and 
recommendations  
Schools and local community service agencies need to be resourced to build 
strong collaborative relationships, with capacity to respond flexibly and share 
resources to improve educational outcomes for young people. We identify 
below a number of ways for the Government to better facilitate community 
school partnerships.  

Trial schools as a hub project  
Trials of the schools as a hub model, as suggested by the Expert Panel on 
Students with Complex Needs and Challenging Behaviour, should begin in 

                                            
16 YWCA Canberra, YWCA Canberra Clubhouse Is Building the Next Generation of STEAM Superstars, 

YWCA Canberra, November 2017, viewed 20 December 2017, <https://ywca-
canberra.org.au/blog/media-release/ywca-canberra-clubhouse-is-building-the-next-generation-of-
steam-superstars/>.  

https://ywca-canberra.org.au/blog/media-release/ywca-canberra-clubhouse-is-building-the-next-generation-of-steam-superstars/
https://ywca-canberra.org.au/blog/media-release/ywca-canberra-clubhouse-is-building-the-next-generation-of-steam-superstars/
https://ywca-canberra.org.au/blog/media-release/ywca-canberra-clubhouse-is-building-the-next-generation-of-steam-superstars/
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2018-19, and should be informed by the community schools model in the United 
States17. 

Cross agency collaboration between schools and non-government 
organisations was recommended in the November 2015 Report of the Expert 
Panel on Students with Complex Needs and Challenging Behaviour. The report 
considered the role of schools as centres for community engagement and 
recommended that the ACT Government:  

investigate the feasibility of a ‘Schools as a Hub’ project to assist schools in 
key areas of social disadvantage to develop multiagency outreach services 
on site, and consider establishing pilot sites using existing P-10 schools.18  

ACTCOSS has advocated that this recommendation be prioritised, but notes 
that it is one of 17 recommendations that are not yet completed. There is a 
potential for such arrangements to support teachers in their work, and to 
support not only students with complex needs and challenging behaviours, but 
also disadvantaged students without behavioural issues.  
 
We support the call by organisations such as the ACT P&C Council and 
Families ACT for more use of social workers in schools to provide therapeutic 
interventions and to link schools to families and other services. Social workers 
in schools could improve mutual understanding about how to leverage better 
outcomes from partnerships between schools and community services. These 
social workers need to be employed by community organisations so they can 
work with students and families within school hours and terms as well as during 
school term breaks. 

A strategic framework to support school-community 
partnerships 
ACTCOSS recommends that the Education Directorate develop a funded 
strategy to facilitate better partnerships between community services and 
schools in the ACT to support educational attainment of disadvantage students. 
The strategy would include:  

• Investments in community services to increase capacity to partner with 
schools and provide targeted intensive supports to students and their 
families. This would resource community organisations to provide 
counselling, case management and group work in schools, and increase 
resources to expand capacity and reach of services who already work 
collaboratively with schools. It would also resource community services to 
offer training to teachers eg on trauma and cultural competence. 

                                            
17  J Oakes, A Maier & J Daniel, 2017, op. cit. 
18  A Shaddock, et. al., Schools for all children and young people: Report of the Expert Panel on Students 

with Complex Needs and Challenging Behaviour, November 2015, viewed 18 December 2017, 
<https://www.education.act.gov.au/__data/assets/pdf_file/0003/856254/Attach-4-Expert-Panel-Report-
Web.pdf>. 

https://www.education.act.gov.au/__data/assets/pdf_file/0003/856254/Attach-4-Expert-Panel-Report-Web.pdf
https://www.education.act.gov.au/__data/assets/pdf_file/0003/856254/Attach-4-Expert-Panel-Report-Web.pdf
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• Long term funding for services similar to the Woden Community Service 
Wrap Around Service supporting the educational attainment of 8-12 year 
olds 

• System wide leadership, agreement on broad principles of collaboration, 
tools to improve the consistency of early identification of need for support, 
clear expectations around student referral mechanisms, and evaluation 
processes  

• Further research to identify barriers and ways in which collaboration 
between schools and community-based organisations can be better 
facilitated in the ACT.  

Schools working together to pool resources  
The Government should explore new models of partnerships between schools 
and community organisations, including the possibility of several schools in an 
area pooling funding to purchase community organisation led support for their 
students with similar support needs but not in concentrated numbers in one 
school. 

This could fit with school based decision making around resources and mitigate 
the risk of shallow and inconsistent resourcing caused by the thin spread of 
disadvantaged students within and across schools.  

Use of school infrastructure after hours  
It is recommended that the ACT Government explore the use of school 
infrastructure by community organisations working with students and families, 
including outside of traditional school hours. 

Schools generally operate during limited hours of about 9am – 3pm. There is 
considerable infrastructure in schools such as free wifi, libraries, performing 
arts, sports and communal spaces that, with the right support, could be used by 
students and families outside of school hours during the week and on weekends 
to improve access to resources, support and better education outcomes.  

The ACT Government is providing free chromebooks for year 7-11 students in 
ACT schools in 2018 and expects students without access to the internet at 
home to use public libraries and outdoor public wifi in town centres. Access to 
data is a particular issue for disadvantaged students as there is still a sizeable 
number of Australian who are not connected to the internet in their homes. 
Around three million Australians are not online.19 Ability to access school wifi 
outside of school hours could be helpful for many disadvantaged students and 
help address the digital divide between students of low high socioeconomic 
backgrounds.  

                                            
19  J Pilbrow, ACT Cost of Living Report: Telecommunications, ACTCOSS, December 2017. 
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Schools can be places that students feel safe and familiar in, and may be a 
good location for after hours engagement and education enrichment. We note 
examples from Scandinavian countries of well resourced youth centres being 
co-located in school grounds. In the ACT, community organisations could use 
school infrastructure outside (as well as inside) school hours to work with 
students.  

Early intervention 
To support school-community partnerships, and identify who might benefit from 
such programs, the government should invest in more consistent and effective 
early identification of disadvantage, and support throughout childhood and 
teenage years using agreed tools and providing long term programs that follow 
students as they move within the education system. Community peak bodies 
such as ACTCOSS and the Youth Coalition conduct research and surveys that 
should inform school decision making regarding support for students at risk of 
not succeeding in school.  

There should also be targeted support to children and young people, particularly 
those in the middle years aged 8-12, to support successful transitions from 
primary to high school.  

The middle years of children’s development have been described as a period of 
"benign neglect", characterised by a lack of dedicated research data and critical 
gaps in funding for support services. Community services in the ACT report that 
often children in the middle years are presenting with early warning signs, such 
as anxiety, which in due course manifest in more serious problems and lead to 
disengagement from school.20 

SRA Resources 
The Government should ensure SRA resources are spent specifically on 
investment in supporting improved education attainment by students from at risk 
groups, including students from low socio-economic backgrounds; students with 
English as an additional language or dialect; Aboriginal and Torres Strait 
Islander students; and, students with disability.  

                                            
20  Families ACT, Families ACT Budget Submission 2017-18, Families ACT, viewed 19 December 2017, 

<http://static1.1.sqspcdn.com/static/f/1338726/27397520/1483414394330/ACT+Budget+Submission+2
017-2018.pdf?token=QVlJusWZ25FS6YoUflevabcFY3w%3D>. 

http://static1.1.sqspcdn.com/static/f/1338726/27397520/1483414394330/ACT+Budget+Submission+2017-2018.pdf?token=QVlJusWZ25FS6YoUflevabcFY3w%3D
http://static1.1.sqspcdn.com/static/f/1338726/27397520/1483414394330/ACT+Budget+Submission+2017-2018.pdf?token=QVlJusWZ25FS6YoUflevabcFY3w%3D
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